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(1)

When talking about significant
components of education reform
i.e. educational structure system,
educational management, learning,
curriculum, education personnel,
even those outside the educational
circle can immediately call to their
minds that education reform is
the most important because it is
directly involved with children and
youths or learners in terms of learners’
efficiency, instruction process, focus
on learners’ potential and differences,
as well as creating happy learners with
quest for knowledge.

Nevertheless, amid the sluggish
flow of education reform, learning
reform seems to be most ignored by
policy and administration bodies at all
levels. This is because learning reform
is closely related with curriculum
reform and the turning into practice
of educational personnel or teachers.
Simply stating, this is the most
difficult part and depends on teacher
quality. This issue has been under
controversy. For example, we demand
for good and capable teachers while
teacher production and development
system is still deficient. Teacher
welfare or security is lacking and
a mechanism to create good and
capable teachers does not exist.

To the extreme, education reform
cannot be separated from each
component of the reform. All must
be done together in harmony with
bureaucratic reform itself.

While education reform is still
in such a worrying state, many parties
agree that we should focus on
the operation level i.e. teachers and
instruction process. The solution
for educational institution or Tocal
curriculum, in particular, if pushed
for more practice, can become
a mainstream. Then local curriculum,
with another type of instruction
process by not sticking to textbooks
and schools, allows participation from
people e.g. children and communities.
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This direction will be a new condition
that makes teachers learn and
develop the quality of instruction,
eventually. Learners themselves
will have outcome with skill and
understanding in locality. However,
in fact the Education Act has opened
up space for learning and curriculum
reform by specifying Basic Education
Curriculum B.E. 2544 or generally
called “Curriculum 44", which has yet
faced with problems in practice from
teachers and school administrators.
Curriculum 44 has specified
to have Core Curriculum and
Educational Institution
Curriculum. Core Curriculum has
6 subjects planned by the Ministry
of Educationi.e. (1) mathematics,
(2) science, (3) religion and culture,
(4) hygiene and physical education,
(5) jobs and careers, (6) technology,
(7) foreign language, (8) art. As for
Educational Institution Curriculum,
schools can designate direction,
content and instruction process
by themselves. In other words,
this is local curriculum and this is
the problem and burden to teachers
and schools in creating and
developing suitable curriculum for
learners and communities. It must
also be applied, crated and integrated
into the 8 subjects of the Core
Curriculum. However, as teachers
who are practical operators, still
have old thinking framework and
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AMID THE SLUGGISH FLOW OF EDUCATION REFORM,
TO BE MOST IGNORED BY POLICY AND ADMINISTRATION BODIES AT ALL LEVELS.

are familiar with old style instruction
methods, thereby unable to create
new problems or curriculum content.
This is why the Ministry of Education
has to specify the ratio of Core
Curriculum and Educational Institution
Curriculum as 70 : 30 as a direction,
which is flexible and can be adjusted
accordingly.

However, the problem of local
curriculum in terms of development,
application and evaluation is still
dependent on knowledge and
understanding of teachers and
school administrators, as follows:

1. Most think that they have
already arranged the Educational
Institution Curriculum and jobs and
careers, e.g. cooking, agriculture,
handiwork, which are taught by
teachers or demonstrated by local
experts, in which local knowledge
isintegrated e.g. cloth weaving
crafts, basketry, baisi making, ancient
massage, agricultural knowledge
e.g. vegetable growing, herbs.

2. Teachers think out the
curriculum by themselves or use
the original Educational Institution
Curriculum continuously taught for
along time.

3. Teachers and schools still
have the thinking framework
that knowledge and knowledge
management is the matter of teachers
and schools or has no faith in local
knowledge.

713 197 an4q 5

LEARNING REFORM SEEMS
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Organize activities for learners to draw from authentic experience; drill in practical
work for complete mastery; enable learners to think critically and acquire the reading
habit and continuous thirst for knowledge.

Y]

A qy o = a ,
viseldudn ms nuAnE AN ausie
Aunuu (3) AguazlssFaudaiinsay
Andn ANGRATNIIAANITAY NN
~ ~ d‘ V=
BasrasnguazlsaEeu wiseaalad
AMENFRANNIIBTIBNTU (4) AZE DU
dld L ¥ QI 1 1 a‘
Palanduan msviasdulan daanning
NIENNIFUUNNT DU INTITUAN A
Viasduiiauainlunise asmponud
waznd gL AaenauFesld
NITLIUNTAWANGNG (5) EjLFuNg
TeeFaulidnlauaslal o yu sauda

P = D]
nslifszuuanumpuTauliuiag

e A A

fajeturidatipnna aunsalunsda
AN mmsﬁmﬁ'u 6) lanviFtin1sAnm
WL IR Aguas T3l Fa e
unpNluaANII TN Eunan
ﬁqmwgﬁaﬁu wén  mevesiuiiu
pniadnasniunszuaunsiFausi
%qammuﬁm@ﬁnmﬁﬁﬁmmwmﬂu
Inte) fadenaiduridanienseiisedu
uumﬁm@’m eansejresnislgy

'
o

NNIANIIBE LY

' v % 1 d’j o 4

wsiluriaawanduil nauls

o o . 4 4o
WuHAguazIRFHUIUIUUI B9
A lauazldponsiiasneneny
tﬂl o o v % AI v val 3|
Nazimunvan  nevieanu WigEawly
ARINANUAZEANANANN DARFIIL
ANARIN srestNay ALy

6 Power The Thought

wanlddulunsudsidunisUfimae
nsalandain 19zamg 24 Ty wa.
NIANMINsEYIN N19TANTELI

= 4 1% =2 1
nsFaud B ouAns Ao
S e oo o g &
mitadeeaudunisasia (1)

(1) apuilonn 19zuaznansanll
BAAABNILAIIN WlauazAINnLn
P> o =& = '

Yevgi5ed IaglANTNDNAuUANEINN
SUINYAAA (2) Hnvinee nesuau
N17AA N1FAANIT NITTLY DIUNIT
o ¥ 1% dll o
uazmistlszansaauiun linetlaariv
uazurtlailoyw (3) annanssn sy
e v ¥ e a
giseulfiFauiainilse un1snfase
HnnasdJualivinle Asu vinudlu
snnsguuaziianislelfesivsiaiiley
(4) aAn7i3eunIs aulae
BONH U 19EANG
13 1 1 Y o 1
AUEINT BENLA R
ANy saNaLignels
ANIBTIN ANTEINTIANN
UAZATUANSUSE AN
sz vAldlunnaa
(5) W T oy yuldy eu
WWITNIALITENNIA  NINUINABN
“an19iTeu UAZANUILAN ZAINLAE
WigiFeunanissauiuazinuseuy
souia 1ungnldnisddently aunilees
o 22X ”
NFLUIUNIITENG VIV ] DUNAZETeI
a1aFeug luwieuriy aan " ansiFe
N7 DUUAZUVANINEINITLTNNEINT

4. Teachers who can interpret
the meaning of local curriculum do
not want more teaching burden
because local curriculum is difficult in
seeking knowledge and community
reach. Process used is also different.

5. School administrators do not
understand and support. There is no
merit system for teachers who are
determined or capable of arranging
local curriculum.

6. The old educational point of
view that makes teachers and schools
primarily place value on academic
excellence.

As such, Tocal curriculum, which
should be a hope that learning
process that creates value to
education to maintain Thainess
(independence), is still seeping
water waiting to be reinforced by
the mainstream of education reform.

(2)

During. this period, we have
found a number of teachers and
schools that understand and endeavor
to developlocal curriculum to make
learners'a center and cling to the
harmony with community needs.

A clue to this practice is to interpret
the problem according to the content.
Section 24 of the Education
Act states,“In organizing the learning

process, educational institutions
and agencies shall:

(1) provide substances
and arrange activities
in line with learners’
interests and aptitudes,
bearing in mind
individual differences;
(2) provide training in
thinking process, management,
how to face various situations
and application of knowledge for
obviating and solving problems;
(3) organize activities for learners to
draw from authentic experience; drill in
practical work for complete mastery;
enable learners to think critically
and acquire the reading habit and
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continuous thirst for knowledge;

(4) achieve, in all subjects,

a balanced integration of subject
matte, integrity, values, and desirable
attributes; (5) enable instructors to
create the ambiance, environment,
instructional media, and facilities for
learners to learn and be all-round
persons, able to benefit from research
as part of the learning process. In so
doing, both learners and teachers may
learn together from different types of
teaching-learning media and other
sources of knowledge; (6) enable
individuals to learn at all times and in
all places. Cooperation with parents,
guardians, and all parties concerned in
the community shall be sought to
develop jointly the learners in accord
with their potentiality.” Concurrently,
Section 29 states, “Educational
institutions in cooperation with
individuals, families, communities,
community organizations, local
administration organizations, private
persons, private organizations,
professional bodies, religious
institutions, enterprises, and other
social institutions shall contribute

to strengthening the communities

by encouraging learning in

the communities themselves.

Thus communities will be capable of
providing education and training;
searching for knowledge, data, and
information; and be able to benefit
from local wisdom and other sources of
learning for community development in
keeping with their requirements and
needs; and identification of ways of
promoting exchanges of development
experience among communities.”

This is like a group of primary
schools in Chiang Dao District that
team up into a network of 43 schools
to mutually find appropriate local
curriculum direction by using research
process as a tool to connect ideas and
knowledge. The research project
called “Local Curriculum Development
of Schools in Chiang Dao District of
Chiang Mai Project” with the motto of
community participation of
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AMONG THEMSELVES.

Returning Schools to Communi-
ties. Schools in the project started
from brainstorming ideas and
problems from people in school
vicinity to compile as communities.
Then certain issues were selected

and their substances were charted
out. They collaborated to find and
coordinate with local teachers who
were knowledgeable in those
subjects. Each problem issue would
be responsible by a counseling
teacher and a local teacher.

What's interesting about this project
is the use of learning and participation
processes in every step among
teachers, learners, schools and
community residents, which required
time and real intention in organizing
meetings over and over again.

This started from giving knowledge
to local people about the new
Education Act, children and youth
situation, details of educational
curriculum. Conclusions from

the meetings have been used to
develop as instruction plan. From this
project, it can be concluded that local
people and learners want to have

the subject of integrated farming

and basketry because they are their
principal professions. Local people,
therefore, want “their children to
know and understand their parents’
profession and to be able to use the
knowledge to develop their profession
and earn the income for families.

More importantly, children can learn
from their way of life and be more
intimate with families.”

Upon starting the instruction
process, counseling teachers would
coordinate with each local teacher
to specify date and time. Before
students are brought out, teachers
would prepare content and teaching
equipment with local teachers.

After finishing each study period,
counseling teachers would conclude
the learning, in terms of content and
techniques or methods. Work sheets
would be posted on information board
and students would also study from
work sheets. Activities would also
be specified for implementation.

If students face any problem, they
can consult with counseling teachers
or ask from local teachers.

After a period of local curriculum
arrangement, schools in this project
have found obviously better changes
because local people have begun to
believe in the intention of teachers
and benefits for their children.

They are more supportive and play
more roles in providing and buying
materials and equipment. They help
to collect and record scattering local
knowledge. In addition, the
relationship between teachers and
people is positively developed.
Volunteering people have learned
more and integrate the knowledge
among themselves. For example,

717 17" andq 9
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Important benefits of educational curriculum born from this process are the obtaining
of knowledge, which is not a ready-made one, but the one originated from the problem
base, different from content base. Itis the knowledge that is a mutual treasure of a lot

of people and can sustain in real life.
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local teachers of Jerng Sword Dance
(Jerng = Cherng is northern language,
meaning Lanna self protection art)
have learned together to collaborate
different dance postures to become
continuous postures. Student
themselves found that learning by
practice and actual doing has led to
helping one another. Some jointly
apply dance postures and perform
in many public stages, which is
admirable evident output.

(3)

Wat/Nong Lom School in Si Bua
Ban Subdistrict of Mueang District
in'Lamphun'Province is another case
of primary school that has developed
and managed environmental science
learning since 1993 by community
forest case study. In the past,
the forest in this area was destroyed,
creating drought problem. A group
of local people thus set up community
forest committee to rehabilitate
the forest. When Wat Nong
Lom School initiated to
;m create environmental
e science curriculum by
7 using mutual working
process among temple,
i school and community,
7 it was concluded that
¢ forest management
wisdom of local villagers
is the strongest case study.
They started to analyze the curriculum
to allocate the content related with
environment in all experience groups
by using experience enhancement
subject as a core. Afterinstruction
plan is made, cooperation with
community is sought to mobilize
ideas, knowledge and participation.

A
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The process of “mutual thinking,
practicing and evaluating” is used
while Wat Nong Lom School plays
the role of academic party in
systematically collecting knowledge,
feeding that knowledge back to
5 community and developing it.
dpnailn 2 uuy A This is the expectation of education
reform according to Section 29.
Later, the School cooperated
with the community in creating wild
fire protection lines and wild-fire free
zone as “learning source” for students.
Natural study points were created
along the 2.5 meter route with nature
communication. Forest protection
tradition recovery is a process that
students can learn by themselves or
they can be led by local teachers.
This is an actual practice learning
process based on local knowledge
and needs. Though Wat Nong Lom
School may call this process “case
study method”, this is the same
process as the development of
“local curriculum”, that yields
the output of integrated wisdom,
knowledge, practice and weaving
of locality in pasti.e. home, temple,
school to be strong again.
Important benefits of
educational curriculum born from
this process are the obtaining of

. N
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LU 1
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(Ag AZTNILNY HiZaw)

un Eﬂ : ) 1 E’J : : knowledge, which is not a ready-made
¢ LUU Process (of learning) ¢ LUU Product (of learning) one, but the one originated from
-"Lﬂqrum « leiinaila the problem base, different from

content base. Itis the knowledge
that is a mutual treasure of a lot of
people and can sustain in real life.
This knowledge cannot be separated
from social relationship or reaction
process of people in the area. This is
the same process of creating and
managing local knowledge that has
long maintained Thai civilization
before the modern education system.
Schools in the research project
of “Local Curriculum Development
of Schools in Chiang Dao District
of Chiang Mai Project” concluded
the comprehensive ideas in
developing local curriculum according
to this process as “It’s a retroactive
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curriculum making by starting from
zero. It's breaking out of the box.
Our curriculum occurs after the
instruction is over. That is to practice
and then collect and synthesize into
the knowledge of that curriculum.”
The result of synthesizing local
curriculum into Educational
Institution Curriculum has equipped
schools in the project to have
a complete local curriculum for their
learning management according to
Curriculum 44. Further development
can also be made to that curriculum.
The principal of Wat Nong Lom
School also said, “Local curriculum that
is born from the local case study has
enabled teachers to learn from villagers
together with children. Teachers are no
longer heroes.”

(4)

We can synthesize here that local
curriculum has 2 types of content and
management process:

Starting from no curriculum

Brainstorming issues from
villagers, learners

Mutual planning of instruction,
seeking local teachers

Bringing out students to study with
local teachers

Studying from practice, experiment,
activities
No time restraint according

to period

ANl Appreciating atmosphere, context,
value

Participatory evaluation
(teachers, local teachers, learners)

Conclusion :
¢ Focus on process of learning
e Obtaining values

Type 2

Conclusion :
¢ Focus on product of learning
e Obtaining techniques

7137 197 ANAS
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They have absorbed another kind of attitude toward knowledge amidst the transfer
of tiny little stories from the past. This is the process of instilling moral principles,
awareness for homeland. It is the cultivation of seedlings of pride in the wisdom
their ancestors have accumulated for them.
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However, the 2 directions in
developing and using local curriculum,
according to most teachers, must
be integrated into 8 core subjects
because teachers must rely on
forms or scoring directions of core
curriculum. As for teachers who focus
on making local curriculum based on
participatory process (Type 1) do not
see any problem in evaluation or
scoring because it largely depends
on explanation. For example, if local
curriculum is on community forest,
it can be evaluated in local science or
society-culture subject. This should
be dependent on the intellect of
teachers in understanding local
curriculum.

In addition, channels of
research in classroom according to
Section 24 (5) allow teachers to
use it as action research to find
problems that will be substances
of Tocal curriculum, by allowing for
the participation of students and
community villagers. It can also
be used as academic works for
qualification improvement.

There are many examples of
local curriculum that effectively
integrate learning into the substances
of science, society-culture or
profession subjects. For example,

* Natural Dye Color from
Cotton Plant Curriculum : Pa Klang
Secondary School in Nan Province is
in the context of community
with local industry i.e.

cloth weaving from
natural color. Teachers
thus designed the
learning for students

to learn the source of

natural materials that give

diversified colors, extracting

and dying process, factors

affecting different dye colors, by

using scientific experiment process.

* Cherry Shellfish Curriculum :
Ban Nong Phak Waen School in
Khon Kaen Province is in the farmer
community that usually faces with
the pest problemi.e. the spread of
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Pomacea insularus (cherry snail).
Teachers, therefore, studied and
reviewed the knowledge on cherry
snails, both in Thai and foreign
languages. They gained biological
knowledge, health problem and the
use of cherry snail, as well as how to
manage them in a sustainable
manner. They collected this as
school knowledge and fed back to
brainstorming and participation
process with the community, thereby
able to integrate modern knowledge
with local knowledge. This has
become learning curriculum and can
create income from organic fertilizer
of cherry snail.

* Pliu Waterfall Curriculum :
Thung Song School in Nakhon Si
Thammarat is near Pliu Waterfall,

a natural learning source. Teachers
and students jointly surveyed physical
information in terms of water quality
and shallowness state. They made

a 17-kilometer water flow map, making
Tambon Administration Organizations
interested in using this work to
develop local tourist attraction.

Here, schools in urban areas may
wonder that in the context of city
center such as Bangkok or large cities
like Chiang Mai, Khon Kaen, etc. that
do not have physical communities,
it may be hard to find local wisdom
people to develop local curriculum
according to the mentioned
directions.

First of all, we need to
understand the meaning of
“community” and “participation”.
Communities of the modern world
are not limited to people who live in
the same vicinity anymore. We also
have communities in the new
meaning, which include those with
the mutual intention toward the same
thing and act or do activities for that
intention for some time. This can be
called “intentional community”.
Therefore, schools in the middle of
Bangkok can have communities i.e.
students, parents, guardians from
many places. Prince Royal School in

Chiang Mai may have the community
i.e. temple or Province Administration
Organization or merchants around the
school. By this sense, community
means people apart from teachers
and schools that want to participate
in managing education for youths.
Teachers and schools just open up
the space for diversified people
outside school fences and search for
their mutual needs. Schools may find
that children and parents who are
middle class or those in town center
want to have drama curriculum, yoga
for health curriculum. Ifitis so, these
mutual needs should be a base in
developing local curriculum because
it does not mean wisdom curriculum
only and wisdom curriculum does not
mean old knowledge for preservation
only. Local curriculum in a correct
sense is what communities want to
learn together on mutual intention
that it is the learning that gives
happiness, satisfies needs and jointly
solve group problems. Or simply
speaking, local curriculum is “mutual
needs.”

However, if the quest to learn of
community and school in city center
is the old wisdom e.g. local Lanna
dance, Mor Lam, schools must create
a process in finding wisdom teachers
or experts from other places or take
learners to the domiciles of those local
experts.

(5)

The proof of local curriculum
process clearly indicates that positive
impact on learners, instructors and
communities is worth sweating.

This is like what a teacher said with
happiness, “Villagers are amazingly
knowledgeable about the locality.

I'm a descendant of this community but
never have this knowledge. I'm glad to
learn with children.” Alocal teacher
couldn’t hold her tears and sobs in

a Teacher Salutation Ceremony,

“In this life, I just received such a high
honor. I'm proud that the school of
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the community lets children study
community stories. I will transfer
knowledge to them at my best ability
till the end of my life.” And for youth
learners who pay respect by wai
villagers in their shabby dresses to ask
to learn basketry or herbs subjects
with fun, it is certain that they have
absorbed another kind of attitude
toward knowledge amidst the transfer
of tiny little stories from the past.
This is the process of instilling moral
principles, awareness for homeland.
It is the cultivation of seedlings of
pride in the wisdom their ancestors
have accumulated for them.

Value and significance of local
curriculum is the turning point
of creating new paradigm of
the country’s education. They have
materialized education reform.
At least, local curriculum process has
changed relationship between schools
and communities in a positive way.
People of different ages, ranging from
children, the elderly to those who
once dominated knowledge authority
like teachers, have become more
intimate with more respect and faith
to one another. School administrators
have changed their thinking methods.
When schools join hands with
communities, the culture of debate
and the use of wisdom to find solution
are created. People realize their own
identity and know the meaning of
local knowledge and culture, which
has been ignored. This has led to
mutual ideology to drive their
children’s education to “know
the roots, keep pace with
globalization.” This is the power of
education for all and all participation
in national education, which is the will
of education reform so that education
can be a real tool for citizen
development. Above all, local
curriculum process has brought
about community revival process,
from weakness, no pride and no
social space back to strength.

Local curriculum can be said to
be the power of one stone hitting
several birds.
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